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Abstract 
Intensive course formats have long been used with adult learners as one way of 
combining intensive learning in a field of study with the time constraints of adult, 
professional people.  The University of Southern Mississippi, as part of its Title III-A 
five-year grant project, launched a one-week intensive program for faculty, entitled 
“Putting Your Course Online” Workshop; participants were fondly referred to (in 
publicity, listservs, and on this film) as “pioneers.”  In return for a week of their time and 
hard work, ten faculty members got the opportunity to participate in an intensive hands-
on learning environment, resulting in their having the skeleton of an online course – and 
$500 cash.  This video and narrative saga will take watchers through the first two years of 
this experience and will demonstrate that, once again, “culture” (that of both the 
institution and of the workshop itself) plays a huge role in helping learning to happen. 

 
 
In October, 2001, The University of Southern Mississippi, Office of Technology Resources, began a five-year 
“strengthening institutions” grant project funded by Title III-A of the Department of Education.  Of the many goals 
and objectives of the Title III-A grant, this video-essay will focus on the goal of increasing the number of distributed 
learning courses offered, specifically the number of online courses.  Our goal was to increase the online course 
numbers to 300 and to increase online degrees to 6 by the end of the five-year grant period. 
 
Of the several strategies employed by USM to increase faculty usage of web-based learning, we focused on faculty 
training on WebCT, the University’s vehicle of choice for online course delivery.  An extensive survey of faculty on 
technology-related issues, coupled with anecdotal evidence, revealed that faculty wanted an incentive to learn to use 
this new methodology and they wanted training and ongoing support while they were doing it.  Barriers included 
time to learn and apply it, lack of university support (personnel), and lack of university support in terms of this new 
learning applying towards tenure and promotion.  While we determined that there was little we could do in terms of 
the tenure and promotion process, the Center for Education & Learning Technology (CELT ) could, through the Title 
III-A grant, provide both a financial incentive and hands-on training and support. 
 
As staff (coordinator, instructional designer, trainer, and two graduate assistants) worked to design a learning 
modality as barrier-free as possible, we had many considerations.  We needed to address the issue of faculty “time” 
to dedicate to the learning process, to attend training sessions, and to devote to the process of course development 
once the “learning session” was done.  To address this issue, we chose the week-long intensive course format, and 
we planned the first Putting Your Course Online seminar for the first (of two) intercession week(s) after spring term 
was complete.  Our thinking was that this was a time when faculty might be in town because of children still being 
in school; that there were two weeks of intercession would still give the faculty member a week of “off time” if he 
or she wanted it. 
 
Criteria for being accepted into the workshop were developed.  Faculty must certify at the time of their proposal that 
they had a course identified and approved for online delivery.  It was felt that full-time faculty (not adjunct, part-
time or visiting) would bring the most benefit to the institution in the long-run.  Faculty would have to make the full 
one-week, 40-hour time commitment to the workshop with no exceptions.  At the end of the week of training, 
faculty would receive one-half of the $500 stipend; the second half would be paid at the time their course was “live” 
online.  And, finally, the application had to be endorsed by the faculty member’s chair and dean. 
 



Once we had a design plan in place, we felt it important to involve administration at The University from the top 
down.  Staff took the completed “request for proposals” to the Provost, presented our ideas at the Dean’s Council to 
get their blessings, and then did a mail-out to all full-time faculty on the main campus.  A committee of reviewers 
was recruited, a review instrument put into place, and we settled back to wait for the applications to flow in.  
However, because it had taken longer to go through administrative review than expected, faculty had only ten days 
to get their RFP, write their application proposal, and submit to the review committee.  For Year 1, the Putting Your 
Course Online workshop received 34 proposals of which only 10 were selected for inclusion.  The video 
documentary you will see is a validation of that week’s experience. 
 
The workshop was designed to give participants an in-depth overview of WebCT with hands-on experience in 
design of course materials, communication tools (email, chat rooms, discussion board), assessment techniques 
including traditional quizzes, assignment submission, course management, and other techniques and skills.  For 
example, an “introduction to scanning” workshop was an option that participants could choose if they wanted to 
gain experience with scanning text documents or graphics. A Basic Video Editing workshop was planned, as was a 
brief workshop on Creating and Editing Graphics and Introduction to Composer (for HTML document production).  
Full-time workshop staff recruited other iTech and Distributed Learning staff to help out with various segments of 
the week in order to introduce faculty to many of the staff who would continue to support their efforts after the 
workshop was over.   
 
In terms of design, we also tried to divide the long days up into 2-hour blocks, varying presenter and activities to 
maximize participant attention and to get all information covered.  Finally, we created ways for participants to give 
us feedback on a daily basis so that we could constantly “listen” to what they needed and wanted, what worked and 
didn’t work for them on a daily basis.  We even ran “chat rooms” for them in evenings to let them see what being in 
a chat room would be like for their students, and and we gave homework assignments that were due the next day so 
they could see what using WebCT’s Assignment Drop Box was like from a “student” perspective. 
 
However, it became obvious by the end of Day 1 that the participants wanted to slow things down and spend more 
time on the technicalities of WebCT.  On the morning of Day 2, we reviewed the week’s schedule and allowed 
participants to decide what to shave off, where to spend more time, etc.  We cut the Video Editing and Creating and 
Editing Graphics segments in favor of more spending more time on WebCT and more time in preparing for the 
Friday presentations that all participants were scheduled to do.  Consensus was that these were important elements 
but they were “advanced” features and participants wanted a comprehensive grasp of the “basics” first.  Friday 
arrived and participants were prepared for their presentations.  We laughed, gave feedback and suggestions, saw 
brilliant and creative efforts, and even cried a little before the end of the day.  It was a success! 
 
Lessons Learned (and Applied in Year 2) 
 

1. We planned more activity than participants could do, but they slowed us down and made us focus.  
Listening to our “learners” caused us to completely revamp the workshop at the beginning of Day 2. 

2. Focus on the Basics! 
3. Plan staffing carefully and provide more staff than you think you could possibly need. 
4. Be clear about expectations and boundaries; even learners at this level will test their (and your!) 

boundaries. 
5. Honor your learners’ backgrounds, experience and prior knowledge, but remember that they are there to 

learn from you.  Don’t disappoint them by being unprepared or unknowledgeable about your content. 
6. Model what you expect from them, i.e., SMARTBoard example in Year 2 workshop. 
7. Plan on continued support – it never lets up! 
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